
	Items
	Description and critical features

	1.     Culturally and contextually relevant instruction is important to how I teach.
	I believe it’s important to incorporate my own self-reflection of biases, knowledge about my students' culture/learning history, and the classroom context (e.g. classroom structure, resources, teacher/peer interactions) into my teachings. 1-4

	2.     I know how to provide culturally and contextually relevant instruction.
	I have the knowledge and skills to provide instruction that is appropriate for my students’ unique and diverse characteristics. 5 I use strategies such as building positive relationships with my students and reviewing behavioral/academic data to assess trends or inconsistencies that may disproportionately affect my students. 2,5

	3.     I modify the curriculum to be culturally and contextually relevant, when appropriate.
	I make changes in the curriculum to fit the needs of my students’ unique characteristics, learning histories and classroom context. 2,5

	4.     I consider students' culture when I decide on the type of instructional support I will provide.
	I implement student-oriented instructional supports by adapting my communication style, language, lesson plans, teaching pace, and feedback and monitoring style to meet my students’ needs. 4,6,7 I work to create a supportive learning environment that incorporates my knowledge of their culture (i.e. a communal learning environment, use of peer tutors, and direct instruction for CLD learners).6 

	5.     I understand that behavior may be context-specific (e.g., different behaviors may be more appropriate at home or school).
	[bookmark: _GoBack]I understand culture and social behavior are linked; behaviors that are valued in one culture may be considered inappropriate in another (i.e. talking over adults may be considered a normal speech pattern in one group and disrespectful in another). By practicing awareness about different cultural expectations, I am able to approach behaviors that deviant from traditional classroom expectations with respect, curiosity, and strategies to teach social skills. 6

	6.     I consider a student's culture when selecting a research-based intervention strategy.
	 I research the effectiveness of evidenced-based intervention strategies on students with cultural backgrounds similar to my students and adapt interventions in ways that make them meaningful and socially valid to my students. 6 

	7.     I self-assess my cultural biases regularly.
	I engage in ongoing cultural self-assessment using various modalities such as self-reflective assessment tool (e.g. the implicit association test), peer-level mentorship, trainings and community outreach program. 8,9  

	8.     I understand that some students are at risk for being disproportionally excluded from the learning environment (e.g., sent to the office, suspended, expelled).
	I am aware that race and gender disparities in school discipline exists. For example, studies have shown that African American male students are more likely to receive exclusionary discipline (e.g. expulsion or suspension) than their peers. 2,10,11 

	9.     I gather information about my students' families (e.g., customs, languages spoken, cultural traditions).
	I take the time to get to know my students’ families in a sensitive and respectful manner. Examples of strategies to connect with diverse families include home visits, phone calls, home-school communications (verbal/written), parents outreach programs and using other resources available in my school/community. 2

	10.  I consider students' culture and language when I select assessment tools.
	I utilized culturally valid tools and methods of assessment that align with my students’ thinking, communication, and learning styles to accurately and fairly evaluate their knowledge. I provide on-going opportunities for students to demonstrate their knowledge in culturally relevant ways (i.e. story telling, portfolios, projects, group work, etc.). 12,13 

	11. I know where to find information about culturally and contextually relevant behavior management practices.
	Information about culturally and contextually relevant behavior management practices can be obtained by seeking support from colleagues, families, and professional development groups. These cultural informants can answer questions about or model culturally mediated interpersonal and disciplinary styles (such as verbal vs. nonverbal communication, collectivist vs. individualistic explanations of expectations, public vs. private praise and redirection). Teachers may also seek out research books or articles about cultural groups to identify values and norms that impact behavior. 4  
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